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Personal background 

Â Who is this guy?  

Â Why should I listen to him?  

 

ÂPeople donôt care about how much 
you know until they know how much 
you care. (Teddy Roosevelt)  



Presentation overview 

Â Research on leadership for learning  

 

Â Implications for leadership 
development  

 

Â Implications and research on 
leadership for sustained success  
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Issues to consider 

Â Instructional leadership  

 

Â Organizational learning (OL) and 
capacity building  

 

Â Culturally sensitive leadership  

 



 

Research on leadership for 

learning 

  The Coleman Report (1966) used 
data from 4,000 schools, 60,000 
teachers and 570,000 student test 
scores and found that more variation 
in achievement was accounted for by 
family background, SES and race 
than school resources and 
expenditures.  

 This finding was a ógame changerô. 



Leadership for learning 

Â School contributions to student 
outcomes were more limited than 
formerly assumed; yet students in 
some high poverty, predominantly 
African American, inner city 
elementary schools performed 
beyond expectations.  

 

ÂStudies of óeffective schoolsô begin. 

 



Leadership for learning 

ÂPrior to this research, leadersô 
success was assumed to be 
measured by skills acquired.   

 

Â Duke (1987) argued that in the 
absence of measurable outcomes, 
skill acquisition alone rings hollow.  

 



Leadership for learning 

Â The research showed that principals 
in effective schools focused on 
instruction (Brookover & Lezotte, 
1979).  

 

ÂóInstructional leadershipô became the 
linchpin between principalsô practice 
and student achievement  

 



Leadership for learning 

 Correlations do not reveal causation.  

 

 Do effective leaders create effective 
schools or do effective schools create 
effective leaders? Both are plausible.  

 

  Different methodologies were 
needed.  



Leadership for learning 

ÂóSchool improvementô studies used 
qualitative approaches to focus on 
the processes used to change and 
improve schools.  

 

Â The concern shifts to causation, not 
just the correlates of achievement.  

 



Leadership for learning 

ÂThe ófirst phaseô (late 70sïearly 80s) 
emphasized organizational change, 
self evaluation and teachersô 
ownership of the process.  

 

Â There were few connections made to 
student outcomes in these early 
studies.  

 

 



Leadership for learning 

Â Using value -added methodologies, 
the ósecond phaseô (early 90s) 
merged school improvement with 
school effectiveness perspectives.  

 

Â Effectiveness in this phase is judged 
in terms of developing a knowledge 
base about ówhat worksô. 



Leadership for learning 

ÂThe óthird phaseô (mid 90s) mixed 
quantitative óoutcomeô data with 
qualitative óprocessô methods to 
determine whether improvement 
approaches were powerful enough to 
affect pupil outcomes.  

 

ÂThis ógatewayô technique utilized 
case study methodology to a great 
extent.   

 



Leadership for learning 

Â In their review of the research 
Leithwood  & Riehl  (2005) find a core 
set of leadership practices necessary, 
but insufficient, for achieving 
improved student success in almost 
all contexts.  



Leadership for learning 

Setting  direction  -  fostering its 
acceptance and creating high 
performance expectations.  

 

Developing  people  -  offering 
intellectual stimulation, individualized 
support  and an appropriate role 
model.  

 



Leadership for learning 

Redesigning  the  organization  -  
strengthening school cultures, 
modifying organizational structures 
and building collaborative processes.  

 



Leadership for learning 

Â The International Successful School 
Principalship Project (ISSPP).  

 

Â ISSPP developed 60+ case studies of 
successful principals in Australia, 
China, Denmark, England, Norway, 
Sweden and the U.S.  



Findings from the ISSPP 

Â Support the existence of the core 
leadership practices for school 
success, but principals must adapt 
these practices to specific school and 
national traditions, concerns and 
constraints.  

 

Â Context matters!  

 



Findings from the ISSPP 

Improving school performance, 
especially in high needs schools, 
requires:  

Â Creating a safe environment;  

Â Engaging community involvement;  

Â Optimism, passion and persistence  



Findings from the ISSPP 

Â In high needs schools, successful 
principals had a passion for equity 
and social justice, and they used 
external demands to overcome 
resistance, particularly among 
teachers who question the academic 
abilities of students.  

 



Leadership development 

Â What implications for the 
development of school leaders can 
be drawn from the research on 
leadership for learning?  



Leadership development 

Â Traditional views reinforce a focus on 
short - term events and charismatic 
heroes.  

 

Â Leadership is increasingly associated 
with systemic activities and concepts 
such as empowerment, collective 
learning and transformation.  


